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The 2030 Agenda for Sustainable Development
• In Sept 2015 193 UN Member States adopted 17 SDGs and 169 targets to be achieved 

by 2030

• 2030 Agenda merges previous development (MDG 2000-2015) and environment (Rio 

1992-) agendas



7 Targets and 3 Means of Implementation

(10 targets)

11 Global Indicators and 32 Thematic Indicators

Global indicators being finalized by InterAgency Expert Group-SDGs 

Thematic indicators finalized by Technical Cooperation Group – UIS Secretariat

Different measures can be proposed for same indicator

Global Education Monitoring Report

mandated to report on progress for education targets in SDGs, and especially SDG4

Global goal SDG 4: “Ensure inclusive and 

equitable quality education and promote lifelong 

learning opportunities for all”



Health and well-being
Target 3.7: By 2030, ensure universal access to sexual and reproductive health

-care services, including for family planning, information and education, and 

the integration of reproductive health into national strategies and programmes 

Gender equality: 
Global Indicator: Number of countries with laws and regulations that guarantee women aged 15-49 

years access to sexual and reproductive health care, information and education

Decent work and economic growth
Target 8.6: By 2020 substantially reduce the proportion of youth not in employment, education or 

training

Responsible consumption & production
Target 12.8: By 2030 ensure that people everywhere have the relevant information 

and awareness for sustainable development and lifestyles in harmony with nature

Climate action
Target 13.3: Improve education, awareness raising and human and institutional 

capacity on climate change mitigation, adaptation, impact reduction, and early warning

Examples of education in other SDGS
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Global Goal on Education (SDG4)
Ensure inclusive and equitable quality education and 

promote lifelong learning opportunities for all

Targets
4.1  Quality primary & secondary education and relevant 

learning

4.2  Quality early childhood  & pre-primary education

4.3  Equal access to TVET, higher education and adult 

education

4.4  Relevant skills for decent work and entrepreneurship

4.5  Gender equality & equal access for all

4.6 Youth and adult literacy and numeracy

4.7 Global Citizenship Education and Education for 

Sustainability

4.a Safe, inclusive, non-violent and effective learning 

environments

4.b Scholarships for higher education

4.c Qualified and motivated teachers 

Vision and Principles
 A single, broad universal agenda: Education 

2030 = SDG 4

 Education is human right and public good

 Comprehensive, holistic, ambitious, aspirational 

and universal

 Transformative, leaving no one behind

 Lifelong learning approach focusing on skills for 

work and life

 Focus on quality and learning outcomes

 Addressing unfinished EFA/MDG agendas and 

current and future challenges





Very few adults in low and 

middle income countries have 

basic ICT skills

Percentage of adults who performed a computer-related activity in the previous three months, selected countries, 2014–2016

The gender parity index of programming skills in European countries including Austria, the 

Czech Republic and Hungary is extremely low



Far fewer women than men have ICT skills



In Austria, 79% of primary school heads but only 

32% of lower secondary school heads were female



▪Literacy skills gap between children whose parents have 

attained higher education and those who did not widen in 

early adulthood



European youth with disabilities are more likely to be 

early school leavers
Percentage of people aged 18 to 24 who left school early, by disability status, 2011





▪ An analysis of 57 national reports covering 2009–2012, submitted 
under the fifth consultation, sheds some light

▪ Over 85% of countries reported including human rights and 
fundamental freedoms in education policy and making them 
mandatory in curricula. 

▪ Education for sustainable development and cultural diversity and 
tolerance were less common; 51% of countries reported integrating 
education for sustainable development in policy and 33% in curricula. 

▪ Many terms that are common in curricula are not taken up in teacher 
education programmes: About half of countries covered peace, non-
violence, human rights and fundamental freedoms, 16% cultural 
diversity and tolerance and only 7% education for sustainable 
development. 























Learning outcomes have not improved in 

test-based accountability systems



Dedicated, independent children’s ombudsman 

offices have been established in Austria, Belgium, 

Norway and the Russian Federation, while Greece, 

Romania and Spain have children’s ombudsman 

divisions.





Example: International mobile students need protection: To address normative recommendations on 

student protection, countries must focus on the increasingly diverse pool of international student 

applicants, find ways to better identify fraudulent international education providers and practices, and 

circulate this information widely.









▪ACCOUNTABILITY IS PART OF A SOLUTION BUT 

SHOULD BE DESIGNED WITH HUMILITY

▪ If accountability systems are to contribute to stronger 

education systems, they need to be designed and 

implemented with formative intentions.

▪They need to provide targeted support for those most in 

need, build capacity within and throughout the system and 

provide timely, useful feedback as a basis for necessary 

modifications.



▪ Three main area of concerns emerge from the report:

➢First, there is little evidence that performance-based accountability, 
improves education systems

➢Second, the market-based approach to accountability is based on a 
conception of education as a consumer good differentiated by quality and 
price. The approach is strongly contested by those who see education as 
a public good that needs to be provided equitably at uniform levels of 
quality. 

➢Third, many approaches to accountability have been designed in a non 
sustainable way. To be sustainable, approaches to accountability should 
support and work with structures already in place.

▪ This report strongly supports accountability for commitments but urges 
extreme caution when it comes to accountability for outcomes
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